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RESUMEN

La presente investigacion “El aprendizaje situado para desarrollar el pensamiento critico en
las estudiantes de Educacion Superior Pedagdgica, Huanta 20197, tiene el proposito de
determinar la influencia del aprendizaje situado en el desarrollo del pensamiento critico en
las estudiantes. El aprendizaje situado, es una estrategia metodolégica formativa que une la
educacion con la realidad, ayudando la contextualizacion de los contenidos tedricos o
reflexivos; para que tengan un significado concreto y util en la vida diaria del estudiante,
buscando el desarrollo del pensamiento critico, como proceso intelectual disciplinado activa
que permite conceptualizar, aplicar, analizar, sintetizar y evaluar la informacion recopilada
mediante la observacion de un hecho real, experiencial, reflexivo, con razonamiento y
comunicacion, para dar validez racional a las afirmaciones y a la accién. Por ello, se ha
realizado una investigacion experimental con dos grupos, que permite manipular la variable
independiente, buscando los cambios en la variable dependiente. Con poblacion de 192, una
muestra 56 estudiantes de ambos grupos, seleccionado de manera intencional; en la
obtencion de datos se empleo la técnicas de prueba pedagdgica con 30 preguntas abiertas,
que fueron validados por expertos y procesados con coeficiente de Holsti cuya ponderacion
es 0,966% de excelente validez y el pilotaje sirvié para probar la consistencia interna del
test con Alfa de Cronbach con 0,788 de excelente confiabilidad, luego de la muestra
recolectd datos, con evidencia diferenciada entre los rangos promedios, lo que se contrasta
con la prueba de U de Mann-Whitney de 0,000<0,05; entonces se toma la decision de aceptar
la H1 (hipdtesis general y especificas) y rechazar las Ho, se concluye que las estrategias del
aprendizaje situado ha influido significativamente en el desarrollo del pensamiento critico,
y en el desarrollo de capacidades de andlisis, explicacion, inferencia, interpretacion,

evaluacion y autorregulacion en el pensamiento critico de las estudiantes.

Palabras clave: Aprendizaje situado, problemas contextualizados, pensamiento

critico.
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ABSTRACT

The present research "Learning located to develop critical thinking in students of Higher
Pedagogical Education, Huanta 2019", has the purpose of determining the influence of
learning located in the development of critical thinking in students. Located learning is a
formative methodological strategy that unites education with reality, helping contextualize
theoretical or reflexive content; so that they have a concrete and useful meaning in the daily
life of the student, seeking the development of critical thinking, as an active disciplined
intellectual process that allows conceptualizing, applying, analyzing, synthesizing and
evaluating the information collected by observing a real, experiential fact , reflective, with
reasoning and communication, to give rational validity to affirmations and action. Therefore,
an experimental investigation has been carried out with two groups, which allows
manipulating the independent variable, looking for changes in the dependent variable. With
a population of 192, a sample of 56 students from both groups, intentionally selected; In
order to obtain data, the pedagogical test techniques with 30 open questions were used,
which were validated by experts and processed with a Holsti coefficient whose weighting is
0.966% of excellent validity and the piloting served to test the internal consistency of the
test with Alpha de Cronbach with 0.788 of excellent reliability, after the sample collected
data, with differentiated evidence between the average ranges, which is contrasted with the
Mann-Whitney U test of 0.000 <0.05; Then the decision is made to accept the H1 (general
and specific hypothesis) and reject the HO, it is concluded that the strategies of situated
learning have significantly influenced the development of critical thinking, and in the
development of capacities for analysis, explanation, inference , interpretation, evaluation and

self-regulation in the critical thinking of the students.

Keywords: Located learning, contextualized problems, critical thinking.
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PISI QILLQA

Kay maskay “Kaypi yachay wifiananpaq qawapayaykuspa hamutangaku Ilapam
yachapakugkuna hatun yachay wasipi, wanta llagtapi, iskay waranga chunka isqunniyuq
watapi”, kay haypaykunanpaqgsi ari nispa kipuykunata paqarichispa kay yachaymanta
gawapayaykuspa hamutaykun gispichinanpaq yachapakugkuna. Kaypis yachanku sumaqta
gatipaykuspa ruwaykunata gispichinku irukasyunwan tinkuykuspa kay muyurigpi
kagkunawan, yanapakuspa yachayninchikta chuyanchana; kansi muyurigninchikpi tukuy
rikchaq sasachakuy, chaysi allin kay sapapunchaw yachapagkugkunapa kawsayninpi,
maskaynin wifiananpaq gawapayaykuna hamutaykunapaq, kay challpiri yunki rurayta gali
yachay qispichinapaq, ruray, chigichiy, hufiuy, tupuy yachayta sumaqg hufiumuspa, allin
hawaykamuspa muyurigninchikpi kagkunata nanachikunapaq, kawsaykunapi sansa
yachayninchikunata, chuyanchanapag, chaynallatag willakuy, chay chuyasga ninakuy
huykunapag, chigapmi chaymanta ruray. Chaynallatagmi rurargaku kawsayninchikpi
yachaykuna paskanapaq, iskay hufiukunapi, chayta sumaqta ruraykuspa, hatipaykuspa
kagninta hamutachispa tapukuykunata fafichay llapa sasachakuykunata gispichispa
kutichina, chay rurasgampi ima kasganta tarispa sumaqta tupunanpag. Kaypis gatallisqa
pachak isqunchunka iskayniyuq yachapakugkunata, chaymantas urqusga pichgakunka
sugtayuq yachapakuqta iskay hufiupi rakispa, akllasganman hinas sasachakuywan llamkasqa
yachapakugkunawan; chaymantas hufiusga tapukuypa willakuyninmanta, yupinchananpag
rurasga kimsa chunka kichasga tupukuy sasachakuyta llapam yachapakugpa yachaynin
tupunanpaq, chaypis kimsa yachaysapa sasachakuykuna maskaq runakuna gawaykuspa,
taripasga tupusga coeficiente Holsti nisganwan, chaypis urqusga 0,966% sumaqg chaskiyta,
flawpaqgtaga huk hufiupi rurasga tapukuyta fiafiispa, sumag tapukuypa ukun allin takyaq
kananpaq, chaytas tupusga Alfa de Cronbachwan 0.788 chaysi kasga sumaq gapichisqa,
chaynaspas quiiumusqga tupukunawan iskay quiiu wamakunamanta, chaypis hispisga iskay
raki nirag nisganman chiganchasga kay tupuy U de Mann-Whitney 0,000<0,05 nisganwan;
chaypis tiyachispa chaskisga llapam kutichikuyta, chaynallataq gillikusga mana arinisganta,
tukusga sumaqgta gatipaspa ruwaynin kaypi yachay sumaq hispisqa wiflasganmanta
gawapayaykuspa hamutasganmanta, chaynallataq wifiapasga sumag yachasganmanta
tupusga chigichiyta, maqchiriyta, puchukayta, unanchayta, tupuyta, sasachaykuyta
allinchaspa purichispa yachapakugpa gawapayaspa hamutasgampanta.

Rimaykuna unanchay: Kaypi yachay, muyurigninchikpi sasachakuy, gawapayaykuspa

hamutay.



